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ABSTRACT
Exploration of Intercollegiate Student-Athlete’s Athletic Identity
By Leah Oldham
Student-athletes encounter experiences that can cause their identity process and self-concept to
be disturbed. Even though athletic identities are strong among intercollegiate athletes, some
encounter identity-threatening events that interrupt their identity process, negatively affecting
their athletic identity. The present study adds to current research on the athletic identity of
student-athletes by examining the athletic identity and self-esteem of student-athletes to
determine if a redshirt season is a positive (identity-enhancing) or negative (identity-threatening)
event. The intersectionality of age, race, gender, and ethnicity are examined to understand if
multiple identities influence the experience of a redshirt season. Results reveal that a redshirt
season does not influence athletic identity and self-esteem. However, redshirt athlete’s
psychological symptoms of stress, anxiety, and depression play a possible role in their college
athletic career.
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STUDENT-ATHLETE’S ATHLETIC IDENTITY
Introduction
An individual's "self" encompasses multiple identities, and for some athletes, the athletic
identity is the most important. Athletic identity is concerned with how much an individual
identifies with the athletic role (Brewer & Petitpas, 2017; Good et al., 1993). Student-athletes’
identities continuously experience particular life circumstances, both positive or negative, that
can cause their identity processes to be interrupted (Batory, 2015). This research adds to current
literature concerned with the identity-threatening and identity-enhancing events of being placed
on a redshirt leave for intercollegiate student-athletes. Even though athletic identities are strong
among intercollegiate athletes, some athletes encounter identity-threatening events that interrupt
their identity process, therefore negatively affecting their athletic identity and causing
psychological distress. On the other hand, some athletes experience identity-enhancing events
that positively impact their athletic identity. Does a redshirt season qualify as an identitythreatening or identity-enhancing event and what qualifying redshirt events affect the highest
number of student-athletes, whether it be a positive or negative experience?
Regardless of how strong their athletic identity is, certain events (i.e., identity-threatening
events) that athletes encounter may result in a questioning of their athletic identity and
sometimes weakening of that identity, leading to psychological distress, unhappiness,
defensiveness, and low self-esteem. The athletic identity can be negatively impacted by an injury
(Brewer et al., 2010), removal from a team (Grove et al., 2004), and negative satisfaction with
sports performance (Brewer et al., 1999). Although other scholars have researched athletic
identity (Beamon, 2012; Brewer et al., 1999; Brewer & Petitpas, 2017; Danish et al. 1993; Good
et al., 1993; Grove et al., 2004; Houle et al., 2010; Lally & Kerr, 2005; Lally, 2007; Newton et
al., 2020), none have examined the athletic identity of student-athletes experiencing a redshirt
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year. The National Collegiate Athletic Association (NCAA) Eligibility Committee defines a
redshirt student-athlete as someone who does not compete in their sport for one academic year
(Stansbury 2003). Specifically, research has explored some aspects of athletic identity
concerning a redshirt season (i.e., medical injury) (e.g., Brewer et al. 2010), but they have not
examined all the events that qualify as a redshirt year.
This study’s objective is to shed light on the experiences of student-athletes as they
experience a redshirt season either as a current redshirt student-athlete or previous redshirt
student-athlete. Additionally, it will compare how the athletic experience differs between redshirt
student-athletes and non-redshirt student-athletes. Lastly, the research will explore how these
experiences vary by gender, race, age, and redshirt reason. The data for this study comes from a
web survey of student-athletes at nine Division 1 universities associated with the NCAA during
Spring 2022. I use multiple linear regression to analyze the relationship between one or more of
the predictor variables (i.e., gender, age, race, ethnicity, redshirt reason) and one of the outcome
variables (i.e., athletic identity, self-esteem, and psychological stress, anxiety, and depression).
In what follows, I begin with an overview of identity theory, the theoretical framework
that drives my current course of study and move into previous research concerning athletic
identity. Moreover, I conceptualize and operationalize the redshirt label and what constitutes a
redshirt season. Then, I review the research objectives, hypotheses, and examine the results.
Finally, I discuss the implications of the findings and future research concerning athletic identity
and a redshirt season.
Identity Theory and The Self-Concept
Identity theory is a micro-sociological theory that focuses on understanding the
individual within society and acknowledges the link between the self and social structure (Hogg,
2
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1995; Stets & Serpe, 2013). Specifically, it aims to decipher the meanings individuals place on
their various identities and their experiences in social interactions that force them to negotiate
and manage their identities (Stets & Serpe, 2013). The self and self-concept are at the core of
identities and identity theory. Before an identity can develop, a person must become a social
object. The self-categorization into a social object represents a part of the individual self
(Callero, 1985). Once categorized, a person internalizes their designation to that object and
attaches a meaning to their classification (Stets & Burke, 2000; Stets & Serpe, 2013; Styker,
2008) thereby developing an identity or identification, known as the self-concept (Stets & Burke,
2000). Thus, understanding the complexity and development of the self and self-concept is vital
to understanding the multiple identities a person obtains.
The Construction of the Self and Self-Concept
Discovering who we are within society starts at a young age when we develop cognitive
thoughts about our self (DeLamater et al., 2015). Owens and Samblanet define the self as
follows:
An organized and interactive system of thoughts, feelings, identities, and motives that (1)
is born of self-reflexivity and language, (2) people attribute to themselves and (3)
characterizes specific human beings. (2013, p. 226)
The key to the self is the notion of human reflexivity where one is an object that can be “labeled,
categorized, evaluated and manipulated.” (Owens & Samblanet, 2013, p. 227). The development
of the self is a dual process wherein the individual reflects on themselves and their social
interactions with others. First, every individual has an internal dialogue with themselves in
which they discuss private self-evaluation, self-communication, self-motivation, and self-control
that shapes their own behaviors (DeLamater et al., 2015). Second, the looking-glass self, coined
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by Cooley (1902), means that individuals evaluate others’ actions towards them to also
understand who they are and how they appear to others (Kenny & DePaulo, 1993). Thus, not
only is self-reflection important, but how people behave towards an individual further shapes the
individual’s thoughts as to who they are in society.
Moving from the self to the self-concept, the individual’s self-concept contains all the
thoughts and feelings about an individual as an object (Owens & Samblanet, 2013). The selfconcept is constructed through social interaction where individuals can refer to who and what
they are within society (Stets & Serpe, 2013). More specifically, “the self-concept is the
organization of qualities that the individual attributes to himself” (Kinch, 1963, p. 481). Qualities
include the roles individuals see themselves occupying and the adjectives they use to describe
themselves (Kinch, 1963). Therefore, individuals’ self-concept emerges from the social
interactions which guide their behaviors (Kinch, 1963) and the identities they attach to their selfconcept. Burke defines an identity as “a set of ‘meanings’ applied to the self in a social role or
situation defining what it means to be who one is” (1991, p. 837). When an identity is associated
with the self-concept, it attaches to the qualities that someone attributes to themselves, therefore
becoming the “reference for who one is” (Burke, 1991, p. 837).
Identities and Self-Concept
The self-concept is entwined with specific identities in which the individual attaches
meanings to themselves (DeLamater et al., 2015). The meanings attached to the self-concept that
develop an identity are created when an individual reflects and classifies themselves in the social
world (Stets & Serpe, 2013). The individual develops a self-definition of “who I am” as they
label themselves in society based on the social categories they hold (i.e., classification) (Hogg et
al., 1995) or as others place them into various categorizations (i.e., reflection).
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There are different sources that develop identities to attach to the self as individuals
occupy many different positions and play various roles in society (Stryker & Burke, 2000). For
example, all individuals in society are attached to social positions that have shared expectations
known as roles. Thus, role identities are “internalized meanings associated with a role” (Stets &
Serpe, 2013, p. 38). The self-concept develops social identities which are associated with
specific social categories (e.g., gender, race, ethnicity) (DeLamater et al., 2015). Membership in
these groups mean that individuals have specific thoughts, feelings and actions that are shaped
by their group membership (DeLamater et al., 2015). The examination of identities reveal that
individuals can occupy many different roles that create various identities a person associates with
themselves.
Identity Salience and Identity Hierarchy
People have multiple identities that are active based on the social situations or
interactions they encounter (Stets & Serpe, 2013). Since an individual has multiple identities,
they must develop an organizational structure for the different identities they hold (Callero,
1985; Stets & Serpe, 2013). However, not all identities are equally important to the individual,
therefore, the individual must organize their identities in the order in which they are most
important to them known as identity salience (DeLamater et al., 2015). For an identity to have
more salience than others, the investment in developing that identity must be strong, the extrinsic
reward for that identity high, the performance of that identity intrinsically motivated, and the
self-esteem associated with that identity strong (DeLamater et al., 2015). Additionally, more
salient identities have more self-relevance, forcing them to be invoked in more social situations
than others (Hogg et al., 1995; Stets & Serpe, 2013). This allows for an identity to span across
multiple situations and not be absolute to one case or interaction (Styker & Burke, 2000).
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Since individuals are strongly attached to certain identities but have multiple different
identities, each individual develops an identity salience hierarchy (Stets & Serpe, 2013). For an
identity to be located at the top of the individual’s salience hierarchy, they must have a strong
commitment to that identity (Stets & Serpe, 2013). The identities at the top of the hierarchy lead
to more actions associated with that identity being performed and the roles associated with that
identity will be induced in specific situations more often than identities lower in the salience
hierarchy (Hogg et al., 1995; Owens et al., 2010).
Importance of Identities to Self-Esteem
Everyone has positive and negative attitudes about themselves and their various identities
which is known as self-esteem (DeLamater et al., 2015). More specifically, self-esteem is the
self-evaluation of the self-concept. Through self-evaluation the process of reflected appraisal
occurs which has the possibility to impact the self-esteem and well-being of individuals (Jaret et
al., 2005). Reflected appraisal, also known as feedback, is where individuals believe how others
perceive and evaluate them, therefore, influencing the self-perceptions and self-esteem of the
individual. Identity is not static but a continuous process in which a "feedback loop" shapes a
person's identity (Owens et al., 2010).
As mentioned in the section on identity salience hierarchy, significant others are
important to the process and development of identities. Significant others play a vital role in the
self-esteem of individuals as they are playing a part in the reflective appraisal process. Through
the reflected appraisal process, significant others evaluate an individual’s identity, and the
individual becomes aware of the significant others’ evaluations (Amorose, 2003). If the
individual concludes the significant other’s evaluation of them is based on positive qualities, the
individual will develop a positive self-esteem associated with that identity (Amorose, 2003). On
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the other hand, if the evaluation from the significant other is believed to be negative, self-esteem
and self-perception become detrimental for the individual.
As aforementioned, all identities have specific meanings and behaviors to the individual,
therefore, how others evaluate an individual’s identity is important to the individual’s selfesteem. When the reflected appraisal of an identity from another matches the individual’s
identity meaning, the individual continues to act as they are because their identity is being
confirmed by others (Jaret et al., 2005). However, there are situations where the reflected
appraisal does not match the attached meanings to the identity, therefore, the individual will go
through the self-verification process to restore the meaning to their identity (Jaret et al., 2005).
Regarding the identity salience hierarchy, if an identity that is being evaluated by others
is high within the salience hierarchy, it will have more of an impact on the individual’s selfesteem. For instance, if the reflected appraisal from the significant other is associated with an
identity that is most important to the individual and the believed appraisal by the individual is to
be positive, the self-esteem of the individual will be high. Having high self-esteem is associated
with more confidence with their opinion of themselves and judgements of themselves and less
stress (DeLamater et al., 2015). However, if the appraisal is negative, self-esteem will be
significantly low overall. Individuals with low self-esteem are unhappy, socially anxious, and
ineffective (DeLamater et al., 2015).
The reflected appraisal process is vital to the development and level of self-esteem. The
reflective appraisal process is a part of the development, stability or change of an individual
identity. Individual evaluations accompany the evaluations of others which have a significant
impact on self-esteem. As DeLamater et al. point out “our overall level of self-esteem is the
product of these individual evaluations” (2015, p. 38).
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Identity-Threating and Enhancing Events that Affect the Self-Concept
Identities are not static but a continuous process of development (Owens et al., 2010) and
are often frail (Batory, 2015). Particular life circumstances and external environments can cause
the identity process to be interrupted (Batory, 2015). These are known as identity-threatening
events. Identity threats occur when identity nonverification takes place (Miller et al., 2019), an
individual self-concept is challenged (Sherman et al., 2013), or actions by others challenge,
question, or diminish a person’s competence and self-view (Aquino et al., 2003). Individuals
strive to keep their self-meanings consistent during the reflective appraisal process, however,
when the feedback they receive is inconsistent with their self-meaning they experience identity
nonverification. Inconsistent feedback, actions, and challenges from others during the identity
process can cause high amounts of emotional stressors (Miller et al., 2019), potentially leading to
recurring chronic stress (Sherman et al., 2013). Actions by others during the reflective appraisal
process can lead to antisocial behavior when an individual does not have the ability to protect
their self-meaning when threatened by others’ behaviors. (Aquino et al., 2003). Furthermore,
distinct life events can cause emotional distress and even depressive symptoms when an
individual’s identities are associated with a threatening event (Thoits, 1995).
Threatening events associated with identities at the top of salience hierarchies are
considered major events compared to events affecting less salient identities (Thoits, 1995).
However, not all identity events have a negative connotation or outcomes associated with them.
Identity-enhancing events, which add value to a person’s identity, can have positive outcomes
(i.e., decrease psychological symptoms) (Thoits, 1995). Thoits (1995) defines negative events as
anything that accompanies a role exit or threatens one’s self-esteem while positive events are
additions to specific roles or enhancements of self-esteem.
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Even though an identity can remain stable across a lifetime, different situations and
interactions can cause an identity to change. Examining the changes and the stability of an
identity is a way to further understand a person’s bond to that identity. Specific life
circumstances or events can reshape and disrupt a person’s identity (Batory, 2015). Depending
on the event, one’s personal psychological response can be either positive or negative. Change or
questioning of an identity is inevitable. Depending on the commitment an individual has to their
identity and how it is being challenged determines how they will change internally and externally
to confirm or change their identity. This research focuses on the stability and questioning of the
athletic identity to understand the experience of intercollegiate student-athletes as they
experience an identity-threatening or identity-enhancing event of a redshirt season.
Athletic Identity
Athletic identity, which is the focus of this research, is concerned with how much an
individual identifies with the athletic role (Good et al., 1993; Brewer & Petitpas, 2017).
Individual identities, especially the athletic identity, evolve and move through an individual's
salience hierarchy (Saville et al., 2021). For instance, as sports participation increases, the
commitment to an athletic identity becomes more vital, making it more salient (Lamont-Mills &
Christensen, 2006). As the athletic identity becomes significant and exclusive, it leads to more
investment in the athletic role than other roles (Saville et al., 2021). However, as previous
research shows, student-athletes must negotiate multiple roles, whether they are within their
social domain of life or athletic and academic domains (Steinfeldt & Steinfeldt, 2010).
Athletic Identity Foreclosure and Identity-Threatening Events
Athletic identity foreclosure is the idea that some athletes commit to the athletic identity
before exploring other hobbies or activities (Beamon, 2012; Brewer & Peitpas, 2017; Danish et
9
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al., 1993). Athletes that experience athletic identity foreclosure receive societal acceptance from
peers and parents (i.e., self-appraisal) and receive rewards for their successful sports
performances (Beamon, 2012; Brewer & Peitpas, 2017; Danish et al., 1993; Newton et al.,
2020). Additionally, their sports commitment has forced them to be emersed in the sports
institution resulting in avoidance of other roles and identities (Beamon, 2012; Brewer & Peitpas,
2017; Danish et al., 1993; Newton et al., 2020). Good et al. (1993) found that student-athletes
experience exclusivity of the athletic role instigating identity foreclosure as their level of
participation increases. Additionally, Houle et al. (2010) found that an athletic identity becomes
more substantial from 10 to 15 years old and does not decline as the level of experience increases
to 22 years old. Newton et al. (2020) found that current collegiate student-athletes identified that
the athletic role occupied most of their self-image and became more assertive and stable as they
journeyed through their athletic career. When an athletic identity goes through identity
foreclosure, the athlete develops a strong self-image and self-esteem as the athletic identity rises
within the salience hierarchy due to continued sports participation.
Because individuals encompass multiple different identities, athletes of color and women
athletes have to balance the intersectionality of their race and gender identities with their athletic
one, which can lead to differing experience as compared to White men and women athletes.
However, some groups of athletes still rank their athletic identity as the most important.
According to Harrison et al. (2011), Black student-athletes have a higher athletic identity than
their White teammates. In addition, some African American athletes see their self as 75 percent
of their athletic identity (Beamon, 2012). Furthermore, African American athletes express the
feeling that others relate to them only in terms of their athletic identity, which exacerbates the
identity foreclosure that African American athletes are more prone to experience (Beamon,
10
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2012). Here the athletic identity may become the dominant aspect of the self (Callero, 1985),
rising in an individual's salience hierarchy. As the athletic identity rises through the salience
hierarchy, identity foreclosure transpires.
Gender also plays an equal role in the saliency of the athletic identity for student-athletes.
To support this claim, Good et al. (1993) found no difference in males’ and females’ exclusively
in the strength of their athletic identity among student-athletes. Wiecheman and Washington
(1997) found that males have a higher athletic identity compared to females. However, this result
is moderated by race. According to Anthony and Swank (2018), Black female and male athletes
prioritize the athletic role similarly. But, Black female student-athletes are more likely to explore
other identities outside their athletic identity as compared to Black male student-athletes
(Anthony & Swank, 2018).
The aforementioned research is largely concerned with the strength and stability of the
athletic identity, an essential dimension of understanding the athletic experience. However, to
gain a more precise understanding of the complexities of the athletic identity, researchers also
identify various disruptions of the athletic identity, known as identity-threatening events (Brewer
et al., 2010), that negatively affect the athlete. Contrary to Good et al. (1993), Lally and Kerr
(2005) found that athletes in the early years of college have stronger athletic identities than
student-athletes in their later years. Senior student-athletes become more committed to their
student rather than athletic identity due to an increased concern regarding their career path after
they retire from athletics (Lally & Kerr, 2005). Larry and Kerr's (2005) research is an example of
a life-stage change in an athlete that can cause athletic identity foreclosure to break down,
resulting in the athletic identity lowering in the salience hierarchy. As athletic identity moves
down the salience hierarchy, the identity foreclosure surrounding that identity weakens, allowing
11
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other identities to be valued more and increase their standing in the salience hierarchy (e.g., the
academic or student identity). Therefore, the athlete can have more exposure to peers in their
academic life which is a positive outcome. However, to have a positive outcome, Lally (2007)
found that athletes must proactively weaken their athletic identity (i.e., "safeguard" mechanism)
to allow other identities to comprise the self, thereby preventing a significant identity crisis from
occurring. Unfortunately, student-athletes who do not engage in proactive identity shifts may
experience a significant identity crisis involving a year-long recovery to develop a new sense of
self (Lally, 2007).
Further, athletes who do not develop coping strategies to alleviate the psychological
adjustment and keep a solid athletic identity at retirement, encounter much more transition
difficulties when they retire (Grove et al., 1997; Lally, 2007). In turn, if there is denial and
resistance to the thought of retirement, it could exacerbate distressed reactions (Grove et al.,
1997). If the student-athlete does not proactively find time to process the transition to retirement,
the student-athlete will experience negative psychological stress. Other researchers, like Lally
(2007), and Grove et al. (1997), find that specific identity-threatening events like an athlete’s
transition and experiences to retirement, medical injury, and performance setbacks (Steele et al.,
2020), can cause their athletic identity to weaken.
Brewer et al. (2010) found that some athletes have physical injuries, like an ACL tear,
that can have pronounced adverse effects on their athletic identity. These athletes must initiate
self-protective, defensive mechanisms to protect their self-esteem and ego from anxiety (Brewer
et al., 2010). Brewer et al. (1999) also reveal that athletes who have low satisfaction in their
athletic performance due to a poor competitive season (i.e., an unsuccessful outcome in sport),
experience a reduction in their athletic identity. These athletes also experience decreased self-
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worth, self-esteem, and dysphoria within their sport (Brewer et al., 1999). Finally, adverse
changes in athletic identity occur when athletes are deselected from a team, with the athlete’s
athletic identity becoming significantly lower after two weeks of being eliminated from the
roster (Grove et al., 2004). Due to the negative athletic outcome of deselection (i.e., selfthreatening event), the self-protection process could be invoked for the athletes to protect their
self-image and have a positive image of themselves (Grove et al., 2004). The self-protection
process invokes multiple psychological phenomena (e.g., selective information processing,
strategic choice of comparison, etc.). The athlete must negotiate to keep a positive self-image
(Grove et al., 2004). Regardless of how strong their athletic identity is, certain events (i.e.,
identity-threatening events) that athletes encounter may result in questioning their athletic
identity and sometimes weakening that identity, causing psychological distress, unhappiness,
defensiveness, and low self-esteem.
Redshirt Leave as an Athletic Identity-Threatening Event
The athletic identity literature does not focus on identity-threatening events of athletes
who encounter a year of ineligibility causing them to take a redshirt leave. Current research on
athletic identity is concerned with poor performance or team removal (Brewer et al., 1999; Grove
et al., 2004), medical injury (Brewer et al., 2010), and transition to retirement from athletics
(Lally & Kerr, 2005; Lally, 2007). The current research adds to existing literature concerned
with identity-threatening events that impact the athletic identity of redshirt student-athletes,
specifically those competing at the Division 1 NCAA level. To be labeled a redshirt, a studentathlete must encounter a situation that leaves them ineligible to participate in competitive sports.
Redshirt qualifying events can be any of the following: coaches’ decision to redshirt the athlete,
low skill and strength forcing them to take a year off, a medical injury, and academic
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ineligibility. The nuances of identity-threatening events that fall under the umbrella of the
redshirt label allow for a detailed representation of the experience of student-athletes that
encounter possible identity-threatening events.
The athletic identity is not static but continuously going through a process in which it can
encounter an identity-threatening event. Since the athletic identity is high within an athlete’s
salience hierarchy, an identity-threatening event that is associated with their athletic role will be
considered a major threat. A redshirt leave, as discussed below, is possibly an identitythreatening event because it causes the athlete to question their self-concept as an athlete, and
challenges the athletic identity based on certain decisions during the athlete’s career and external
circumstances. The focus of this research is to parse out which type of redshirt events are more
identity-threatening events compared to identity-enhancing ones.
Redshirt Label and Qualifying Events
Division 1 NCAA student-athletes are allowed to complete four seasons of competition
within five years (Division 1 Manual, 2022). A student-athlete has one year to redshirt allowing
them to take a year off competition to have an extra fifth year to participate in their sport. The
NCAA Eligibility Committee defines a redshirt student-athlete as someone who does not
compete in their sport for one academic year (Stansbury, 2003). A student-athlete can take a
redshirt year any time during their intercollege career based on different qualifying events. It is
important to note that the term redshirt is an all-encompassing word that the NCAA does not
fully recognize. Redshirt is a label used by collegiate student-athletes, coaching staff, athletic
departments, and sports commentators to refer to multiple different circumstances for a studentathlete to take a year off competition to ensure the fifth year of eligibility.
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There are different reasons for a student-athlete to take a redshirt leave. For instance,
coaches decide to utilize a redshirt leave for athletes because there are too many players at one
position, or they want to keep another athlete on the roster for another year because of their talent
and ability (Stansbury, 2003; McArdle & Hamagami, 1994). Other times, incoming freshman
student-athletes need more time to develop their skills and strength before competing in
collegiate play. Therefore, they take a year off to be prepared for competition the following year.
Student-athletes must take a redshirt leave, more correctly known as a “medical hardship
waiver,” to qualify for another season of eligibility due to a medical injury that results in
incapacitation in which the student-athlete is unable to be healed before a season starts
(Stansbury, 2003). The medical injury must occur before the second half of season competition
to qualify as a medical hardship waiver (Stansbury, 2003). In lay terms and sports dialogue, this
is referred to as a “medical redshirt.”
Cases of physical or mental illness (i.e., medical redshirt) that may classify as redshirt
leave must be submitted to the Committee on Student-Athlete Reinstatement to be reviewed for
approval or denial. At the end of the season, the coach of the student-athlete seeking an
additional year of eligibility due to an injury or illness must submit paperwork to both the
institution and the NCAA to be approved for an extra season of play. Without delving into the
complexity of a medical redshirt, there are multiple layers of specific regulations and rules to be
approved for an additional year of eligibility. Without being approved of all the requirements,
some student-athletes are left completing their career within four years, therefore, losing a season
of competition.
An academic redshirt is also complex, much like medical redshirt leave. If an incoming
first-year student who graduated high school does not meet all the Division 1 academic
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requirements, they cannot compete in their first year of college. Academic redshirts are studentathletes who do not meet the required minimum core-curriculum grade-point average of 2.3, as
determined by the NCAA Eligibility Committee (Division 1 Manual, 2022). If they do not meet
the criteria and are ineligible, they can apply for an academic redshirt to be approved for a fifth
year of eligibility.
"Redshirt" is a term used in the sports community to refer to various intercollegiate
student-athletes experiencing a year of ineligibility. A student-athlete might have a low gradepoint average, a medical injury, low strength and skills, too many players competing at their
position, or too good to let go in four years to qualify for a redshirt leave. Previous research has
shown that some of the events that fall under the label redshirt are identity-threatening and can
have negative consequences for athletes’ self-esteem, happiness, and well-being (Grove et al.,
1997; Grove et al., 2004; Brewer et al., 1999; Brewer et al., 2010). However, previous research
has not examined the experiences of student-athletes' redshirt leave year and how it has either
had a positive impact or negative consequences for the student-athlete based on their age, race,
gender, ethnicity, and reason for a redshirt season. For instance, what qualifying redshirt events
affect the most student-athletes, whether it be a positive or negative experience? Are there
specific redshirt experiences that have a neutral impact on the student-athlete experience?
Lastly, how do the student-athletes’ various other identities (i.e., gender, race, age, ethnicity, and
reason for a redshirt season) affect the negative and positive experiences an athlete traverses
through a redshirt leave?
Research Objectives
The present study examines the athletic identity of student-athletes experiencing the
identity-threatening or identity-enhancing event of a redshirt season. Although other scholars
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have researched athletic identity (Beamon, 2012; see also Brewer & Petitpas, 2017; Brewer et
al., 1999; Good et al., 1993; Danish et al., 1993 Grove et al., 2004; Houle et al., 2010; Lally &
Kerr, 2005; Lally, 2007; Newton et al., 2020), none have examined the athletic identity of
student-athletes experiencing a redshirt year. Specifically, research has examined some aspects
of athletic identity concerned with a redshirt season (i.e., medical injury) (e.g., Brewer et al.,
2010), but they have not examined all the events that qualify as a redshirt year. Therefore, the
present study adds to current research on the athletic identity of student-athletes by determining
(1) how the athletic identity, self-esteem, and mental health of student-athletes are affected when
they encounter any event labeled a redshirt season; (2) if any of these events are positive
(identity-enhancing) or negative (identity-threatening) events for each athlete; and (3) how the
experience of redshirt events varies controlling for gender, race, ethnicity, and age. The two
groups of comparison for the hypotheses below are all redshirt student-athletes (100 respondents)
and athletes who have never redshirted in their career (289 respondents) who participated in the
survey.
Hypothesis 1: Non-redshirt athletes will have a higher athletic identity than redshirt
athletes, controlling for gender, race, age, and ethnicity.
Hypothesis 2: Non-redshirt student-athletes will have a higher level of self-esteem than
redshirt student-athletes, controlling for gender, race, age, and ethnicity.
Hypothesis 3: Non-redshirt student-athletes will have lower levels of depression, anxiety,
and stress than redshirt student-athletes, controlling for gender, race, age, and ethnicity.
Hypothesis 4a: If a redshirt season is an identity-threatening event, a redshirt studentathlete will exhibit low self-esteem and experience psychological stress.
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Hypothesis 4b: If a redshirt season is an identity-enhancing event, a redshirt student-athlete
will exhibit high self-esteem and minimal psychological stress.
Hypothesis 5: The reason for a redshirt season will influence the mental health, self-esteem,
and athletic identity of redshirt student-athletes, controlling for gender, race, age, and
ethnicity.
Methodology
Research Setting and Participants
The data for this study came from a survey of student-athletes at 9 Division 1 universities
associated with the National Collegiate Athletic Association (NCAA) during Spring 2022. Before
data collection, the research proposal was approved through the West Virginia University
Institutional Review Board (IRB)1. After emailing2 56 athletic departments from 5 different
conferences3, only 1 department, Fresno State University, agreed to send the survey to their
student-athletes on behalf of the researcher. The Fresno State University athletic department
completed the Letter of Permission to survey their student-athletes from the West Virginia
University IRB and sent the survey out approximately two times to their student-athletes. All other
student-athletes were contacted through a different method of communication.
Due to gatekeeping constraints by athletic departments4, a purposeful sample of eight
universities - West Virginia University, Auburn University, Rutgers University, Ohio State
University, University of Wisconsin-Madison, Purdue University, University of Houston, and

1

IRB protocols #2201497047, #2203537564, and #2203550931.
Email template can be found in Appendix B.
3
Big 12, Big 10, SEC, Big East, Mountain West Conference
4
The athletic departments that received the invitation to participate in the study are involved in gatekeeping as they
controlled and limited the access to their student-athletes for research. For instance, 80 percent of athletic
departments did not respond to the initial email or the email reminder. Nine percent of departments declined to
participate in the study, and 10 percent of departments initially responded to the email with the possibility of
participating. However, they did not respond to the follow-up email.
2
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University of Arkansas - with public student directories were included in the distribution of the
survey. First, all student-athletes’ names were collected from each university’s athletic department
websites. From there, student-athlete email addresses were collected by hand from the university
public directory by the researcher5. A total of 3,879 student-athletes from the eight universities
above received the survey directly through email6 from the researchers through Qualtrics. The
researcher is unaware of the number of student-athletes from Fresno State University that received
the survey.
Athletes who compete in the selected conferences and participate in the following sports
were asked to complete the survey: Baseball, Softball, Men and Women’s Basketball, Men and
Women’s Cross Country, Football, Men and Women’s Golf, Men’s and Women’s Gymnastics,
Hockey, Indoor Track and Field, Men’s and Women’s Lacrosse, Outdoor Track and Field, Men’s
and Women’s Soccer, Swimming and Diving, Men’s and Women’s Tennis, Wrestling, Women’s
Field Hockey, Women’s Rowing, Women’s Swimming and Diving, Volleyball, Equestrian, Rifle,
and Fencing.7
Each student-athlete was asked to complete the web survey8 and were informed about
confidentiality and anonymity before beginning the survey. The student-athletes first received
the Welcome Message9 informing them that their involvement in this project will be kept as
confidential as legally possible and their participation is completely voluntary. Additionally, they
must be 18 years or older to participate. To ensure all participants are of the appropriate age, the

5

There were instances where the student-athlete’s name was not recognized by the university directory. Thus, they
were excluded from receiving the survey. Further, some student-athletes’ names were common, thus, there were
multiple students in the database with the same name. Since we were unable to decipher which student was the
student-athlete, their email was excluded from the sample.
6
Invitation email to the student-athletes can be found in Appendix C.
7
There is the exclusion of Esports, Sprit Program, and Sprit Squad.
8
The demographic and sports information survey questions can be found in Appendix A. The research questions
concerning the dependent variables can be found in the Dependent Variable section.
9
Welcome Message can be found in the Appendix D.
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student-athletes completed the eligibility check in the first row of questions. The student-athlete
needed to input their age into the question box manually. If they put any number below 18, they
were automatically removed from the survey. The eligibility check had to be completed before
the student-athlete could access the first section of questions. Student-athletes that completed the
web survey in its entirety were entered into a drawing for the chance to win one of ten $20 gift
cards.10 The student-athletes were asked to provide their email at the end of the survey to enter
the drawing.11
Independent Variables
Demographic information (i.e., gender, race, ethnicity, age, current academic standing),
redshirt-related information (i.e., currently in a redshirt season, previously in a redshirt season,
never a redshirt student-athlete), and sports-related information (i.e., sport, conference, athletic
scholarship) was collected at the beginning of the web survey. These demographic questions
were asked before the athletes received the athletic identity and mental health-related questions.
Dependent Variables
Athletic Identity. Athletic identity is measured using the Athletic Identity Measurement
Scale (AIMS), which measures the strength and exclusivity of the athletic identity (Good et al.,
1993; Brewer et al., 2010). Shown in Table 1, the AIMS contains 10 questions each with a 7point Likert scale from (1) strongly disagree to (7) strongly agree. The score is calculated by
summing up all the responses from the 7-point Likert scale with a higher score referring to a
stronger and more exclusive athletic identity (Brewer et al., 2010; Grove et al., 1997). A high
AIMS score is indicative of stronger identification with the athletic role with 10 being the lowest

10

Incentive money was provided by the Department of Sociology and Anthropology at West Virginia University.
The email information from the student-athletes was stored separately from survey answers to protect anonymity
and confidentiality.

11
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score possible and 70 as the highest score. Previous research has shown the AIMS to be a
psychometrically sound instrument (Martin et al., 1997). Grove et al. (2004) states that
researchers have found the scale to have good test-retest reliability over two weeks indicating it
is consistent across time. Brewer et al. (2010) also note that the scale has internal consistency,
meaning participants’ responses to the AIMS are consistent across items in this multiple-item
measurement scale.
[Insert Table 1 Here]
Self-Esteem. The most used measure of self-esteem is the Rosenberg Self-Esteem Scale
(RSE), a 10-statement questionnaire about “feelings toward and evaluations of oneself and
assesses the extent of agreement or disagreement with each” (DeLamater et al., 2015, p. 138).
Like the AIMS, the RSE has excellent internal consistency, test-retest reliability over a two-week
period, and the RSE correlates significantly with other measures of self-esteem (i.e.,
Coopersmith Self-Esteem Inventory) (Rosenberg, 1965). The RSE contains 10 questions with
response options as follows: strongly agree, agree, disagree, or strongly disagree. Table 2
presents both the 10-statement questions and how the scores for self-esteem are calculated.
Scores between 15 to 25 are considered within normal ranges and scores below 15 suggest low
self-esteem. The maximum score possible is 30 and the lowest score possible is 10.
[Insert Table 2 Here]
Psychological Stress. Psychological stress is measured using the Depression Anxiety
Stress Scale (DASS) (Lovibond, S.H. & Lovibond, P.F., 1995). The scale assesses symptoms of
depression, anxiety, and stress with each subscale having 7 items. The subscale depression
assesses dysphoria, hopelessness, and lack of interest/involvement; the anxiety scale assesses
situational anxiety and subjective experiences of anxiousness; and the stress scale measures
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difficulty relaxing, nervousness, and being impatient (Lovibond, S.H. & Lovibond, P.F., 1995).
The DASS can be carried out with non-clinical samples that are at least 17 years old (Lovibond,
S.H. & Lovibond, P.F., 1995). Additionally, the DASS shows high internal consistency;
therefore, the scale is appropriate for the population and setting of the current research.
As shown in Table 3, the DASS statements are applied to the past week of each
participant’s experience and are given the following options: (0) did not apply to me at all; (1)
applied to me to some degree, or some of the time; (2) applied to me to a considerable degree, or
a good part of time; (3) applied to me very much, or most of the time. To calculate the severity
and frequency of the negative emotional symptoms of stress, anxiety, and depression, the sum of
all the responses is multiplied by two. A higher score is associated with greater severity of the
negative emotional symptoms.
[Insert Table 3 Here]
A “mild” DASS score does not mean a mild level of depression, anxiety, or stress, but it does
indicate that the person is above the population mean of stress, anxiety, or depression. However,
to my knowledge no research has captured the mean level of anxiety, stress, and depression for
the population of student-athletes in the United States. Previous research has classified
recommended cut-off scores of the DASS to classify depression or anxiety as normal to elevated
symptoms (Drew & Matthews, 2019, p.12). Table 4 present the extended categorization into
mild, moderate, severe, or very severe symptoms and the cut-off points from previous research
studying the prevalence of anxiety and depression of student-athletes (Drew & Matthews, 2019).
According to Drew and Matthews (2019), elevated symptoms (i.e., outside the normal range) of
depression is a score equal to or greater than 10 and moderate to severe symptoms are equal to or
greater than 14. A score of elevated symptoms of anxiety is equal to or greater than 8 and the
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scores indicating moderate to severe are equal to or greater than 10. Drew and Matthews (2019)
did not study the prevalence of stress in student-athletes, therefore, the cut-offs for symptoms of
stress are the following: the score for elevated symptoms, which are outside the normal range, is
equal to or greater than 10, while moderate to severe stress symptoms are equal to or greater than
19.
[Insert Table 4 Here]
Results
Data collected from the Qualtrics survey was imported into Stata/BE 17.0 where analyses
were performed. A series of descriptive, multiple regression, and validity analyses were
undertaken to explore the experiences of student-athletes as they undergo a redshirt season either
as a current redshirt student-athlete or a previous redshirt student-athlete. Descriptive statistics
were used to examine demographic and sport specific information. The predictor variables for
the analysis are the following: Demographic background (i.e., gender, race, ethnicity, age) and
redshirt related information (i.e., currently in a redshirt season, previously in a redshirt season,
never a redshirt student-athlete). The outcome variables are athletic identity, self-esteem, and
DASS (i.e., stress, anxiety, depression). All the outcome variables are continuous since one
overall score is calculated for each scale concerning athletic identity, self-esteem, and
psychological stress, depression, and anxiety.
The first level of analysis describes the overall distribution of both the dependent and
independent variables. Second, I conduct a set of regression models to understand the
relationship between the dependent variables and the combined effect of redshirt or non-redshirt
career experiences, gender, race, age, and ethnicity. The third and final analyses examine the
relationship between dependent variables and the combined effects of previous redshirt and
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current redshirt experience, the reason for the redshirt season and the athlete’s gender, race, age,
and ethnicity. Each multiple regression analysis is estimated using Ordinary Least Squares
(OLS) estimation, followed by checks for violations in the regression model assumptions to
ensure the regression models are unbiased and internally valid.
Descriptive Statistics
Demographic and Sport Information
All Student-Athletes. Table 5 reports appropriate descriptive statistics for the
demographic-related independent variables. Participants reported identifying mostly as White
(83%) compared to all other racial identities and are predominately women (80%) and are not
Hispanic, Latinx, or Spanish (92%). The youngest reported age is 18 years and the oldest is 25.
The median age of the student-athletes is 20 years old. After examining the sports-related
descriptive statistics, Table 6 shows that, overall, most of the student-athletes compete in the
sports of Rowing (21%), Swimming and Diving (16%), the dual sports of Cross Country &
Track and Field (10%), Soccer (8%), and Track and Field (8%). All the athletes primarily
compete in the Big 10 (43%), SEC (18%), and the Big 12 (15%) conferences. Most athletes are
first-year students at 30 percent and usually have at least a partial scholarship at 45 percent.
Non-Redshirt Student-Athletes. Out of the 389 participants, 289 identified as never
being a redshirt athlete in their college career. Table 5 shows that those who have never been
redshirt athletes are predominantly women (81%), identify primarily as White (83%), and are 20
years old. The athletes who have never redshirted in their career predominately compete in
Rowing (25%), Swimming and Diving (21%), and Soccer (8%). Additionally, most have a
partial scholarship (46%), while the remaining student-athletes are divided between no
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scholarship (27%) or full scholarship (27%). Athletes who have never redshirted are mostly
freshmen (31%) and are least likely fifth-year seniors (6%).
Redshirt Student-Athletes. Examining the demographic information of all redshirt
athletes specifically, Table 5 shows that they identify primarily as White (84%) and Black or
African American (9%). All redshirt athletes identify primarily as women (77%) and are of the
median age of 21 years old. Forty-one percent of redshirt student-athletes have a partial
scholarship, while only 31 percent of redshirt student-athletes do not have a scholarship. Most of
the redshirt athletes compete for the Big 10 (43%), SEC (20%), Big 12 (18%), and Mountain
West (10%) conferences. Most redshirt athletes are at the academic standing of first-year
students (27%) and seniors (25%). There are no redshirt athletes from the Mid-American
Conference (MAC), Atlantic Coast Conference (ACC), or Western Collegiate Hockey
Association (WCHA) conferences. The sport of Gymnastics did not have any redshirt athletes
even though they had 13 athletes complete the survey. Most of the redshirt athletes compete for
the dual sport of Track, Field and Cross Country (29%), only Track and Field (12%), Soccer
(8%), and Rowing (7%).
[Insert Table 5 Here]
[Insert Table 6 Here]
There are 100 redshirt student-athletes: 50 current redshirt athletes, and 50 previous
redshirt athletes. Previous redshirt athletes median age is 21 years old, two years older than the
median current redshirt age of 19. There are more current redshirt women athletes at 80 percent
than women who were previously a redshirt athlete at 74 percent. On the other hand, more male
athletes (26%) have been a redshirt previously compared to current redshirt athletes (20%). Like
the overall demographics, current redshirts (86%) and previous redshirt athletes (82%) identify
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primarily as White. However, there are more Black or African American current redshirt athletes
(10%) than previous redshirt athletes (8%). Both current (94%) and previous redshirt athletes
(88%) predominantly do not identify as Hispanic, Latinx, or Spanish.
Many current redshirt athletes do not have a scholarship (36%), while previous redshirt
athletes mostly have at least a partial scholarship (48%). However, the breakdown between
current and previous redshirt athletes contradicts each other, as previous redshirts are
predominantly “upper-level students” compared to current redshirts. Previous redshirt athletes
are mostly senior (30%), junior (26%), or fifth-year seniors (24%). On the other hand, 50 percent
of the current redshirt athletes are first-year students, and 16 percent are sophomores. About 20
percent of seniors are current redshirt athletes, which is 10 percent lower than previous redshirts.
As Table 6 shows, both current (42%) and previous redshirt (44%) athletes
predominantly compete within the Big 10 conference compared to all others, which strongly
reflects the percentages of all athletes that also compete primarily in the Big 10 (43%). Unlike
the percentages of sports that all the athletes compete in, most redshirt athletes are dual Cross
County & Track and Field athletes (29%). Cross County & Track and Field has the most current
(28%) and previous (30%) redshirt athletes. Further, many of the current redshirts are Soccer
(14%), Football (8%), or Volleyball players (8%). On the other hand, most of the previous
redshirt athletes are Track and Field athletes (18%) or Softball players (10%).
Table 7 reports descriptive statistics for the reason of redshirting for all redshirt athletes,
current redshirt athletes, and athletes who have previously redshirted. Overall, most of the
redshirt athletes have been redshirted due to medical reasons (45%), coach’s suggestions or the
decision by the coach (23%), or the athlete needed skill improvement (17%). Current redshirt
athletes only medically redshirted 40 percent of the time and are more likely to be redshirted by
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the coach at 28 percent or they needed skill improvement (20%). Previous redshirt athletes
medically redshirted about 50 percent of the time followed by coach’s suggestion (18%) and skill
improvements needed (14%). Interestingly, during Covid-19, about 5 percent of the athletes were
redshirted for Covid-19 reason. Previous redshirt athletes were more likely to be redshirted due
to Covid-19 compared to current redshirt athletes.
[Insert Table 7 Here]
Mental Health, Athletic Identity, and Self-Esteem Assessment
All Student-Athletes. The higher the AIMS score, the stronger the identification with the
athletic role, with 10 being the lowest score possible and 70 being the highest score. Table 8
reports that the median athletic identity score for all student-athletes is 51, which indicates that
the athletes that participated in the survey have a strong athletic identity. The median self-esteem
score of all athletes is 16, which is at the low end of the normal range. The median stress score of
all athletes is 12, which is considered elevated symptoms of stress. Concerning depression, all
athletes have a normal range of symptoms at a median score of 6. On the other hand, all
participants have elevated symptoms of anxiety since the median anxiety score of all athletes is
6.
Non-Redshirt Student-Athletes. Athletes that have never redshirted in their career have a
median AIMS score of 51, which is still considered a relatively high level of athletic identity.
Much like all student-athletes, the median self-esteem of athletes who have never redshirted in
their career is 16, which is at the end of normal ranges. The median stress level of non-redshirt
athletes is considered within mild levels at 12, while their depression (6) is within normal ranges,
but their anxiety (6) score is at an elevated level.
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All Redshirt Student-Athletes. As Table 8 reports, much like all student-athletes and
athletes who have never redshirted, all redshirt athletes have a relatively high athletic identity at
a median score of 51. The self-esteem of all redshirt athletes is 16, which is the same as all
athletes and athletes who have never redshirted in their careers. All redshirt athletes have
elevated symptoms of stress at a median of 14, indicating that they have more stress than all
student-athletes and athletes that have never redshirted in their career. Additionally, their median
depression level is higher than all participants and those who never redshirted indicating they
have elevated levels of depression at a score of 8. All redshirt athletes have elevated symptoms
of anxiety (6), which is the same as all athletes (6) and athletes for have never redshirted (6).
Current and previous redshirt athletes are different in their athletic identity score, with the
median of previous redshirt athletes at 51 and current redshirt athletes at 50.5, therefore, previous
redshirts have a higher level of athletic identity compared to current redshirts. Comparatively,
previous redshirt athletes have the same median AIMS score compared to all student-athletes
(51), all redshirt athletes (51), and athletes who never redshirted (51). Therefore, current redshirt
athletes have the lowest athletic identity compared to all other participants (50.5). Current and
previous redshirt athletes have the same median self-esteem score compared to the rest of the
survey participants at 16. Both previous (11) and current redshirt athletes (14) have elevated
symptoms of stress. However, current redshirt athletes have a higher median stress score than
previous redshirts. Previous (8) and current redshirt athletes (8) have normal levels depression.
Concerning anxiety, current redshirt (8) athletes have a higher median level of anxiety than
previous redshirts (5).
[Insert Table 8 Here]
Multiple Regression Analysis
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Given the small sample of redshirt respondents, t-tests were conducted to determine whether
current and previous redshirt respondents should be combined within the regression models that
follow. A series of t-tests examine the group differences between current redshirt and previous
redshirt in athletic identity, self-esteem, stress, anxiety, and depression. Table 9 presents these
results of the two-sample independent t-tests. There is no statistically significant evidence of a
difference between previous redshirt student-athletes and current redshirt student-athletes’
athletic identity (t*=-0.65, p=.51), self-esteem (t*=-0.66, p=.91), anxiety (t*=-1.18 p=.23), stress
(t*=-1.18, p=.24), and depression (t*=-0.06, p=.94). Based on the t-test results, current and
previous redshirt respondents are combined for the regression models that follow.
[Insert Table 9 Here]
I used ordinary least squares (OLS)12 regression analyses to analyze the relationship between
one or more of the predictor variables and one of the outcome variables. Specifically, within this
section the regression models highlight the relationships between redshirt and non-redshirt
student-athlete characteristics13 and the five dependent variables: athletic identity, self-esteem,
stress, anxiety, and depression. Table 10 presents the results from a series of OLS regression
models, one for each of the five dependent variables under investigation.
[Insert Table 10 Here]
Due to the data available gender is a binary variable with men coded as 1 and women
coded as 0. The survey allowed respondents to choose between six different races: White, Black
or African American, American Indian or Alaska Native, Asian, Native Hawaiian or other

12

All estimated regression models were assessed for internal validity to be sure that OLS assumptions were met,
thereby increasing confidence in the unbiasedness and representativeness of the coefficient estimates.
13
Multicollinearity checks revealed that the independent variables age and academic year are highly correlated in
the regression models. As academic year increases, the age of the student-athlete increases; therefore, first- and
second-year students are younger, while junior, senior, and fifth-year seniors are older. Since the independent
variable age can predict academic year, the variable academic year was removed from the regression models.
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Pacific Islander, some other race, and more than one race. However, due to the small number of
respondents in the other race categories, the race variable was condensed into a binary variable
of White student-athletes coded as 1 and non-White student-athletes as 0. Ethnicity is a binary
variable with non-Hispanic athletes coded as 0 and Hispanic athletes coded as 1. The age
variable is continuous.
Predicting Athletic Identity
Model 1 in Table 10 displays the results for athletic identity. There is no statistically
significant evidence that being a redshirt student-athlete has an influence on athletic identity14,
controlling for gender, race, ethnicity, and age (t*=0.73, p=.46). Further, there is no statistically
significant evidence that gender (t*-1.08, p=.28), age (t*=0.26, p=.79), race (t*=-0.38, p=.71),
and ethnicity (t*=-0.91, p=.36) influence athletic identity.
Predicting Self-Esteem
Model 2 in Table 10 displays the results for self-esteem. There is no statistically
significant evidence that being a redshirt student-athlete has an influence on self-esteem,
controlling for gender, race, ethnicity, and age (t*-1.10, p=.27). Further, there is no statistically
significant evidence that gender (t*=-0.22, p=.82) and race (t*=-0.04, p=.97) influence selfesteem. There is statistically significant evidence that as age increases by one year, the selfesteem of student-athletes will increase by 0.16 points, controlling for all other variables
(t*=2.00, p<.01). Additionally, there is statistically significant evidence that student-athletes who

14

The composite scale for the Athletic Identity Measurement (AIMS) variable is not normally distributed
(skewness=-.526, kurtosis=3.74) and does not have normally distributed residual values (skewness=-.531,
kurtosis=3.73). These are both violations of OLS assumptions. However, if we square this variable scale, both the
scale itself (skewness=.075, kurtosis=2.70) and its OLS residuals (skewness=.067, kurtosis= 2.71) are normal.
Furthermore, the results of the regression regarding the statistical significance of the independent variables do not
change when the variable is and is not transformed. I therefore present the results of the non-transformed variable
for ease of interpretation.
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identify as Hispanic have a lower self-esteem score by 0.99 points compared to those who are
non-Hispanic (t*=-2.67, p<.01). Redshirt status, gender, ethnicity, race, and age accounts for
2.7% of the variance in student-athlete self-esteem.
Predicting Stress
Model 3 in Table 10 displays the results for stress. There is statistically significant
evidence that redshirt student-athletes have a higher level of stress15 by 2.28 points than nonredshirt athletes, controlling for gender, race, ethnicity, and age (t*=2.39, p=.02). There is
statistically significant evidence that men have a lower stress score by 3.4 points than women,
(t*=-3.75, p<.01). There is no significant evidence that ethnicity (t*=-0.07, p=.94), race
(t*=0.98, p=.33), and age (t*=-1.95, p=.05) influence the stress levels of student-athletes.
Redshirt status, gender, ethnicity, race, and age accounts for 4.1% of the variance in the levels of
stress of student-athletes.
Predicting Anxiety
Model 4 in Table 10 displays the results for anxiety. There is no statistically significant
evidence that being a redshirt student-athlete has an influence on anxiety levels16, controlling for
gender, race, ethnicity, and age (t*=1.09, p=.28). There is no statistically significant evidence
that the ethnicity (t*=0.11, p=.91), and race (t*=0.87, p=.38) of student-athletes influences their

15

The composite scale for the stress variable is not normally distributed (skewness=-.622, kurtosis=2.88) and does
not have normally distributed residual values (skewness=.539, kurtosis=2.80). These are both violations of OLS
assumptions. However, if I square root this variable, both the scale itself (skewness=-.344, kurtosis= 3.00) and its
OLS residuals (skewness=-.390, kurtosis=2.98) are normal. Furthermore, the results of the regression regarding the
statistical significance of the independent variables do not change when the variable is and is not transformed. I
therefore present the results of the non-transformed variable for ease of interpretation.
16
The composite scale for the anxiety variable is not normally distributed (skewness=1.32, kurtosis=5.06) and does
not have normally distributed residual values (skewness=1.21, kurtosis=4.78). These are both violations of OLS
assumptions. However, if I square root this variable, both the scale itself (skewness=-.077, kurtosis=2.53) and its
OLS residuals (skewness=-.131, kurtosis= 2.55) are normal. Furthermore, the results of the regression regarding the
statistical significance of the independent variables do not change when the variable is and is not transformed. I
therefore present the results of the non-transformed variable for ease of interpretation.
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anxiety levels. There is statistically significant evidence that as age increases by one year, the
anxiety levels of student-athletes decrease by 0.69 points, controlling for all other variables (t*=3.37, p<.01). There is also statistically significant evidence that men will have a lower anxiety
score by 2.2 points than women (t*=-2.94, p<.01). Redshirt status, gender, ethnicity, race, and
age, accounts for 3.7% of the variance in the levels of anxiety of student-athletes.
Predicting Depression
Model 5 in Table 10 displays the results for depression. There is no statistically
significant evidence that being a redshirt student-athlete has an influence on depression levels17,
controlling for gender, race, ethnicity, and age (t*=1.17, p=.24). Additionally, there is no
statistically significant evidence that the ethnicity (t*=1.34, p=.18), race (t*=0.72, p=.47), and
gender (t*=-1.14, p=.25) of student-athletes affect their depression symptoms. There is
statistically significant evidence that as age increases by one year, the depression levels of
student-athletes decrease by 0.65 points (t*=-2.91, p<.01). Redshirt status, gender, ethnicity,
race, and age, accounts for 2% of the variance in the levels of depression of student-athletes.
Ancillary Analysis: Exploring the Effect of Redshirt Reason on Student-Athlete Outcomes
As a follow up to my main regression analyses, I explore whether the reasons a redshirt
athlete experienced a redshirt season impacts their athletic identity, self-esteem, depression,
anxiety, and/or stress. These regression models include only the 100 redshirt athletes in the

17

The composite scale for the depression variable is not normally distributed (skewness=1.28, kurtosis=4.07) and
does not have normally distributed residual values (skewness=1.19, kurtosis=4.03). These are both violations of
OLS assumptions. However, if I square root this variable, both the scale itself (skewness= .141, kurtosis= 2.37) and
its OLS residuals (skewness= .07, kurtosis= 2.39) are normal. Furthermore, the results of the regression regarding
the statistical significance of the independent variables do not change when the variable is and is not transformed. I
therefore present the results of the non-transformed variable for ease of interpretation.

32

STUDENT-ATHLETE’S ATHLETIC IDENTITY
sample, both previous and current. I continue to control for student-athlete race, gender identity,
age18, and ethnicity. The results of these OLS regression models are displayed in Table 11.
[Insert Table 11 Here]
The reason for a redshirt season was condensed for ease of interpretation, therefore, the
redshirt variable is condensed to medical, coach suggested/decision, skill improvement needed,
and other (i.e., academic ineligibility, prefer not to say, and other). The reference categorical in
the models to follow is medical redshirt reason. First, previous research that focuses on medical
injuries has proven that a medical injury influences the athlete identity of student-athletes.
Second, most of the redshirt athletes have been redshirted due to medical reasons 45 percent of
the time. The other control variables of gender, race, ethnicity, and age are condensed in the
same methodology in the first five regression models.
Table 11 shows that there is no statistically significant evidence that being a current or
previous redshirt athlete influences athletic identity19(t*=1.77, p=.08), self-esteem (t*=0.89,
p=.37), stress (t*=0.33, p=.74), anxiety20 (t*=1.07, p=.29), or depression21 (t*=0.55, p=.58),

18

Multicollinearity checks continued to reveal age and academic year as highly correlated in the regression model.
See previous footnote 14.
19
The composite scale for the Athletic Identity Measurement (AIMS) variable is not normally distributed
(skewness=-.526, kurtosis=3.74) and does not have normally distributed residual values (skewness=-.679,
kurtosis=4.43). These are both violations of OLS assumptions. However, if I square this variable scale, both the
scale itself (skewness=.075, kurtosis=2.70) and its OLS residuals (skewness=.005, kurtosis= 2.95) are normal.
Furthermore, the results of the regression regarding statistical significance of the independent variables do not
change when the variable is and is not transformed. I therefore present the results of the non-transformed variable
for ease of interpretation.
20
The composite scale for the anxiety variable is not normally distributed (skewness=1.32, kurtosis=5.06) and does
not have normally distributed residual values (skewness=.898, kurtosis=5.56). These are both violations of OLS
assumptions. However, if I square root this variable, the scale itself (skewness=-.077, kurtosis=2.53) is normal and
its OLS residuals (skewness=-.432, kurtosis= 2.96) are normal. Furthermore, the results of the regression regarding
statistical significance of the independent variables do not change when the variable is and is not transformed. I
therefore present the results of the non-transformed variable for ease of interpretation.
21 21
The composite scale for the depression variable is not normally distributed (skewness=1.28, kurtosis=4.07) and
does not have normally distributed residual values (skewness=.845, kurtosis=3.10). These are both violations of
OLS assumptions. However, if I square root this variable, both the scale itself (skewness= .141, kurtosis= 2.37) and
its OLS residuals (skewness= -.108, kurtosis= 2.25) are normal. Furthermore, the results of the regression regarding
statistical significance of the independent variables does change when the variable is and is not
transformed. Therefore, I present the transformed results.
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controlling for gender, race, ethnicity, age, and redshirt reason. Additionally, there is a lack of
statistical significance on the influence of redshirt reason and the athletic identity, self-esteem,
stress, anxiety, or depression of redshirt student-athletes. Therefore, results revealed that no
specific type of redshirt reason are more or an identity-threatening or an identity-enhancing event
because they do not impact mental health, self-esteem, and athletic identity of redshirt studentathletes.
However, there are other significant controls that do influence athletic identity, self-esteem,
stress, anxiety, and depression. There is statistically significant evidence that as the years of age
increases by one year, the athletic identity of redshirt student-athletes will increase by 2.05,
controlling for all other variables (t*=4.10, p<.01). Further, redshirt student-athletes identifying
as Hispanic have a lower self-esteem score by 6.42 compared to non-Hispanic redshirt athletes
(t*=-2.23, p<.02). There is statistically significant evidence that redshirt men have a lower stress
score by 4.3 than redshirt women, controlling for all other variables (t*=-2.17, p<.03). Further,
redshirts athletes identifying as White will have a higher level of anxiety by 3.25 compared to
non-White athletes, controlling for all other variables (t*=2.19, p<.03). Concerning depression
symptoms, redshirt student-athletes identifying as Hispanic will have a higher level of depression
compared to non-Hispanic (t*=2.51, p<.01) and White redshirt athletes will have a higher-level
depression compared to non-White athletes (t*=2.06, p<.04), controlling for all other variables.
Discussion
The present study adds to current research on the athletic identity of student-athletes by
examining the athletic identity, self-esteem, and mental health symptoms of student-athletes to
determine if a redshirt season is a positive (identity-enhancing) or negative (identity-threatening)
event. Previous research has not examined the experiences of student-athletes encountering a
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redshirt leave and how age, race, gender, and ethnicity influence their experience of a redshirt
season. Therefore, the current study answers the following questions: what qualifying redshirt
events affect the most student-athletes, whether it be a positive or negative experience? Are there
specific redshirt experiences that have a neutral impact on the student-athlete experience?
Lastly, how do the student-athletes’ various other identities (i.e., gender, race, age, ethnicity, and
reason for a redshirt season) affect the negative and positive experiences an athlete traverses
through a redshirt leave?
First, contrary to what I hypothesized, I found that non-redshirt and redshirt athletes do
not differ in their athletic identity, controlling for gender, race, age, and ethnicity. A studentathlete labeled a redshirt athlete confronts a full year of ineligibility due to particular
circumstances. However, redshirt athletes continue to commit firmly to their athletic identity
despite a full year of ineligibility from the competition. Contrary to previous research (Brewer et
al., 1999; Grove et al., 2004; Brewer et al., 2010; Lally & Kerr, 2005; Lally, 2007), life
circumstances or the external environment of redshirt athletes (i.e., medical injury, low strength
and skill, too many players competing at their position, or too good to let go in four years) does
not appear to cause the identity process of the athletic role to be interrupted.
Despite the mandatory academic year away from sports, redshirt athletes continue to
invest in their athletic roles, given that their AIMS scores are not impacted by being a redshirt
student-athlete. Previous research finds that student-athletes negotiate multiple roles, influencing
their commitment to the athletic role (Harrison et al., 2011; Beamon, 2012). Supporting previous
research on athletic identity (Good et al. (1993), this study found no difference between men and
women redshirt student-athletes’ athletic identity. Nevertheless, other researchers have found
that males have a higher athletic identity than females (Wiecheman & Washington, 1997).
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Further, the race of student-athletes did not affect the level of their athletic identity, rejecting
previous research. For instance, Harrison et al. (2011) found that Black student-athletes have a
higher athletic identity than their White teammates with some African American athletes seeing
themselves as 75 percent of their athletic identity (Beamon, 2012). Due to African American or
Black athletes expressing the feeling that others relate to them only in terms of their athletic
identity, researchers might view racially and ethnically minoritized athletes as having an identity
threatening event when they encounter a season away from the competition. However, the results
of this study suggest this is not the case. One explanation might be that White student-athletes
encompass a large population of the sample, indicating that there may not be enough
representation of racially and ethnically minoritized athletes to get a clear picture of their
experiences.
Despite this limitation, analyses confirm that age does influence the athletic identity of
redshirt student-athletes. Younger redshirt athletes see their athletic identity weaken compared to
older redshirt athletes. Younger athletes are more likely to be placed on a "planned" redshirt year
because athletes coming from high school might not be ready to encounter the demands of
college athletics. This "planned" redshirt year by both the athlete and coach allows the athlete to
become more accustomed to academic life, living away from home, being more independent, and
get acquainted to the responsibilities of being a student-athlete. Contrary to Lally and Kerr's
(2005) previous research that athletes in the early years of college have stronger athletic
identities than student-athletes in their later years, redshirt athletes are more likely to have lower
athletic identities when they are younger. This is a critical finding as it might be beneficial to
have a more "planned" redshirt seasons for athletes entering college in their first year because it
will provide a stable transition to the life-stage change they will encounter.
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As redshirt student-athletes get older, they are more likely to have a stronger athletic
identity. Previous redshirt athletes are predominantly older in years compared to current redshirt
athletes; therefore, after a redshirt season a student-athlete might have a better chance of
recovering from a year off and regaining confidence in their athletic identity. However, there
needs to be more research concerning how the type of redshirt reason and the age of the studentathlete influences their athletic identity. For instance, it is highly plausible for a previous redshirt
athletes who encountered a "planned" redshirt season to have a stronger athletic identity because
they were placed on their redshirt season earlier in their career. In contrast, those with
“unplanned” redshirt seasons, most likely due to medical reasons, could be vastly different
experiences. Medical leave can happen at any time in an athlete's career, influencing the results
of student-athletes age and athletic identity. A medical redshirt removes the athlete from all
interactions with the team, leaving them completely removed from athletics as they recover from
injury. Non-medical redshirts can still participate in team practices and activities, they simply
cannot compete “on the field.” A longitudinal study of redshirt athletes experiencing all forms of
a redshirt season should be conducted to investigate how they process their experiences at each
stage of their collegiate career.
Second, rejecting Hypothesis 2, findings indicate there is no difference between nonredshirt student-athletes and redshirt student-athletes’ levels of self-esteem. Previous research
indicated that student-athletes encountering an event that disrupts their sports career forces them
to question their athletic identity and, therefore, would lower their low self-esteem (Brewer et al.
1999; Brewer et al. 2010). However, the results in this study find that redshirt student-athletes
athletic identity is not affected, nor is their self-esteem, therefore, redshirt student-athletes do not
appear to encounter a self-protection process, nor do they negotiate their self-image (Grove et al.
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2004). Sinclair et al. (2010) provides social psychologists with mean scores of the Rosenberg
Self-Esteem Scale from a large sample of U.S. adults to use as a benchmark to assist in the RSE
scale’s interpretation of different populations. When comparing Sinclair et al.'s (2010)
measurements to this study of the student-athlete population, student-athletes have, on average, a
lower self-esteem score by roughly 6 points than the general population. This comparison
provides an exciting finding that athletes may not be better at protecting their self-esteem than
the general population. Further, the average self-esteem score of all redshirt athletes, including
previous and current, are roughly 6 points lower than the general population. Again, no matter
the athlete's status, they are experiencing lower forms of self-esteem, which indicates the redshirt
status is no more resilient and does not impact self-esteem as hypothesized Future research needs
to examine this phenomenon to explain why student-athletes’ self-esteem is drastically lower.
For instance, has COVID-19 impacted student-athlete experiences? Does the dual reasonabilities
of student and athlete impact their self-esteem? Are there other factors we have not investigated?
Even though redshirt athletes have a lower self-esteem than the general population, their
self-esteem scores are the same as all student-athletes in the sample. As mentioned in the section
on identity salience hierarchy, significant others are important to the process and development of
identities as they play a vital role in the self-esteem of individuals and the reflective appraisal
process (Amorose, 2003). The athletic identity of redshirt athletes continues to be high on their
identity salience hierarchy because their identity remains strong and not affected by the redshirt
label. Possibly, some redshirt athletes, find that their significant other’s evaluation of them is
based on positive qualities, therefore, they have developed a positive self-esteem along with a
resilient athletic identity. Research has found that individuals with high self-esteem are more
confident with their opinion and judgements of themselves and experience less stress
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(DeLamater et al., 2015). Conversely, results indicate that redshirt student-athletes do experience
unhappy, socially anxious feelings, and antisocital behavior.
Hypothesis 3 is partially accepted as result find that redshirt student-athletes have more
stress than non-redshirt athletes, but their anxiety and depression levels are not influenced by their
redshirt status. The gender, race, age, and ethnicity does influence the experiences of stress,
anxiety, and depression of redshirt student-athletes. All athletes that identify as men have lower
stress scores than women athletes. The sports institution has consistently degraded women in
athletes by objectifying and shaming them. Gender constructionist theoretical framework of
inequality suggests that masculinist sports culture cast women as "the other" rather than warranted
competitors sports. Equally important, the framing of women’s athletic prowess relatively
uninspiring to men, allow media and society to undervalue women sports, creating male athletes’
hierarchy over females (Musto et al., 2017). Therefore, men’s hierarchy in society protects their
stress levels to be lower, but their women counterpart who experience unequal and unequitable
expectations that society and the sports institution places on them could increase their stress levels.
Not only do women athletes overall have higher levels of stress compared to men, but redshirt
women equally have elevated stress symptoms than redshirt men.
Redshirt student-athletes have higher levels of stress than non-redshirt athletes and
redshirt student-athletes that identify as men have lower stress scores than women. Regardless of
how strong redshirt student-athletes athletic identity is, a redshirt season does cause
psychological distress. Stress occurs “where pressure exceeds an individual’s ability to cope”
(Bhadauriya & Tripathi, 2018, p. 67). The current research does not examine the ramifications of
stress levels, but I can predict, based on previous research, that redshirt athletes might be having
trouble relaxing, are nervousness, and being impatient or antisocial because they are
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experiencing stress to a related the questioning of an identity they hold (Cleveland Clinic, 2021;
Lovibond, S.H. & Lovibond, P.F., 1995).
Identifying as a redshirt athlete does not influence the anxiety levels the student-athlete,
however, the intersectionality of age, gender, and race does influence the anxiety levels of
college athletes. First, the older the athlete gets during their career, their anxiety levels decrease.
Younger athletes are predominantly first-year and sophomore students, therefore, they are more
likely to encounter a major event when they are transitioning to higher education. They might be
struggling with time management and expectations between courses and their sports. Older
athletes been able to work through the first couple of years in college and figure out coping skills
leading to lower levels of anxiety compared to their younger teammates.
Second, men athletes have a lower anxiety score than women. The continued objectifying
and shaming of women athletes might causes them to question their ability to compete at the
collegiate level, therefore, developing anxiousness thoughts. Concerning redshirt athletes
specifically, redshirts athletes identifying as White have a higher level of anxiety compared to
non-White athletes. Racial and ethnically minoritized populations less likely to receive mental
health treatment and is less likely to seek mental health treatment (Alergia et al., 2007). Previous
research has found that Black and Hispanic individuals perceived the need for mental health care
is low than among White individuals (Breslau et al., 2017). Therefore, White redshirt athletes
might be more open and vulnerable to expressing their symptoms of anxiety, unlike their
minoritized teammates.
Identifying as a redshirt or a non-redshirt athlete does not influence the athlete’s
depression levels. However, as the age of the student-athletes increase the level of depression
decreases. Previous research has found that current collegiate student-athletes identified that the
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athletic role occupied most of their self-image and became more assertive and stable as they
journeyed through their athletic career (Newton et al., 2020). The findings that depression levels
are low as the athlete is older and the athletic identity is stronger as they get older can possibly
be attributed to their self-image as an athlete to become more assertive and stronger.
Unfortunately, not all redshirt student-athletes have low levels of depression. Redshirt
Hispanic and White student-athletes are more likely to encounter possible depressive symptoms
like feelings of sadness and worthlessness, sleep disturbances, trouble concentrating, loss of
interest, etc. (Mayo Clinic 2022). As discussed in the section concerning stress, White redshirt
athletes might be more vulnerable to expression depression feelings due to outside social factors
giving them more space to be expressive. Yet, Hispanic redshirt athletes do express depressive
symptoms, however, these experiences could be due to lack of representation of Hispanic
administrator, coaches, and teammates. For instance, gender and racial barriers continue to block
minoritized men and women to enter into administrative and coaching positions (Brooks &
Althouse 2000; Brooks et al. 1996; Sartore & Cunningham 2006). Feeling alone and separate
from everyone within their sport and the athletic atmosphere could factor into depression
symptoms.
Regarding the findings that redshirt athletes experience symptoms of stress, anxiety, and
depression, there is not enough evidence to confirm that a redshirt season is an identityenhancing (i.e., high self-esteem and minimal psychological stress) or an identity-threatening
(i.e., low self-esteem and experience psychological distress) event. Thus, no strong conclusions
can be made in support of or against Hypotheses 4a and 4b. However, redshirt status only
significantly affect levels of athlete stress, a result that suggests the redshirt experience could be
identity-threatening (i.e., questioning and weaking of their athletic identity and increased
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psychological distress, unhappiness, the defensive mechanism to be provoked, and low selfesteem). However, it is surprising that redshirt experiences only affect levels of stress and not
simultaneously levels of depression and anxiety. Pearson correlation coefficients show high
correlations between these dependent variables. Specifically, among redshirt student-athletes,
the stress is positively and significantly correlated with both anxiety (r=.62, p<.001) and
depression (r=.61, p<.001). In general, redshirt student-athletes experiencing higher stress levels
simultaneously experience higher depression and anxiety levels. Further research is necessary to
understand why redshirt experiences only significantly affect stress levels, despite the high
correlations with both anxiety and depression.
Table 12 presents which predictor variables do impact the athletic identity, self-esteems,
stress, anxiety, depression for redshirt student-athletes. Being a redshirt athlete does not impact
athletic identity, self-esteem, stress, anxiety, and depression, therefore, overall, a redshirt season
is not considered an identity-threatening event, but as Table 12 presents, certain intersectional
identities does impact a redshirt athlete’s season. For instance, (1) age impacts the redshirts
athletic identity; (2) ethnicity impacts their self-esteem; (3) gender impacts stress levels; (4) race
impacts anxiety levels; (5) race and ethnicity impact depression symptoms. Redshirt athletes are
experiencing some sort of feedback that is inconsistent with their self-meaning that is causing
high amounts of emotional stressors and depressive thoughts, potentially leading to recurring
chronic stress and constant feelings of sadness and worthlessness. Yet, this is only influenced by
certain demographic factors, therefore, some redshirt athletes might define their season as a
negative or positive experience. Unfortunately, the current research cannot confidently define if a
redshirt season is negative or positive, but I can confidently confirm that redshirt student athletes
are experiencing psychological distress.
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[Insert Table 12 Here]
There can be a multitude of experiences student-athletes encounter depending on their
redshirt reason. A non-medical redshirt seasons are generally a voluntary choice in which the
student-athlete sits out from competition for an entire year. Even though these redshirt athletes
cannot compete, they can practice and train with the team. Recently, the NCAA approved
Division 1 non-medical redshirt athletes to compete in up to four games in one season without
affecting their redshirt status. On the other hand, a medical redshirt season can only be obtained
when a medical injury is approved through the NCAA. Due to the athlete's incapacitation in
sports from an injury, medical redshirt seasons remove the individual from all team
competitions, training, and practices.
The differences in rules and removal can impact whether the redshirt athlete views their
redshirt season as an identity-enhancing or threatening-event. For instance, a redshirt athlete that
needs to improve their skills to get better, faster, and stronger might see their redshirt season as a
valuable off-year. Further, if the coach decides to keep an athlete for an extra year because they
are so good, it might make the student feel valued or wanted. In theory, the difference in
experiences by medical redshirt athletes and all other redshirt athletes can impact the athletic
identity differently depending on the redshirt reason. However, Hypothesis 5 is rejected as the
redshirt reason does not influence the mental health, self-esteem, and athletic identity of redshirt
student-athletes, controlling for gender, race, age, and ethnicity. Redshirt athletes are experiencing
some sort of identity nonverification (Miller et al., 2019) and their individual self-concept and selfview is being challenged or diminished (Sherman et al., 2013; Aquino et al., 2003), but what other
events or situations that is causing this occurrence must be explored in future research. Results
revealed that no specific type of redshirt reason are more or an identity-threatening or an identity-
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enhancing event because they do not impact mental health, self-esteem, and athletic identity of
redshirt student-athletes.
Conclusion
Beyond the main strengths of the current study, which includes exploring studentathletes’ experiences of a redshirt season, several limitations must be considered when
interpreting the results. First, the sample size was restricted due to the gatekeeping of the athletic
departments, which limited the connection with a diverse group of student-athletes. Therefore,
the generalizability of the research presented must be taken with caution. Second, even though
over 3,000 student-athletes were contacted, only a tiny sample of student-athletes completed the
survey, limiting the scope of statistical significance in the results. Unfortunately, the small
sample size forced the researcher to combine variables before conducting multiple regression
analyses. The outcomes of the models can only be told through the eyes of the binary
man/woman and White/non-White participants. Not only was demographic information
condensed, but the reason for a redshirt season was condensed, leaving voices lost and
eliminated within the results.
This research needs more nuanced perspectives of all student-athletes’ lived experiences.
To fully understand respondents’ athletic experience and identity, interviews and ethnography
would allow researchers to view the athlete’s identity in more detail. Expanding Newton et al.’s
(2020) qualitative research that focused on the conceptualization of athletic identity would allow
their experiences to be understood from a surface level and a more complex and below-thesurface understanding. Further, qualitative interviews of redshirt student-athletes provide the
opportunity to dive deeper into their personal experiences and open the opportunity to explore
identity foreclosure and the salience of the athlete identity of redshirt student-athletes to expand
our understanding of their experiences.
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Future research may further examine the possible relationship between sport type (i.e.,
Olympic vs. non-Olympic and revenue vs. non-revenue), conferences, and geographical location
as a factor in athletic identity, self-esteem, and psychological stress concerning redshirt studentathletes. The R-squared values for all the regression models are low indicating that the models
are missing a lot of information that predicts the dependent variables. Therefore, including other
control variables could increase the variance in the dependent variable that can be explained.
Importantly, the R-squared for the AIMS regression analysis concerning current and previous
redshirt athletes is negative indicating that the model is not explaining any variation in AIMS
with any of the study’s measured variables. Therefore, there must be several other factors that
affect the AIMS results indicating redshirting doesn't appear to be one of them.
An exciting extension to the current study would be to sample outside of Division 1
NCAA level to include Division 2, Division 3, and the separate college athletic entity of the
National Association of Intercollegiate Athletics (NAIA). Do the different levels of competition
between the division influence the athletic identity, self-esteem, and mental health of all redshirt
student-athletes? However, when comparing results across the divisions and different entities,
future research must consider the various and diverse regulations that redshirt athletes must
undergo; therefore, the athletes' experiences from other divisions will be vastly different.
Unfortunately, survey research can only seek to examine one side of a complex experience, like
athletic identity.
The results of this study illuminate the need for athletic departments within the NCAA to
address the mental health of all student-athletes, including current and previous redshirt studentathletes. Even though both redshirt and non-redshirt student-athletes in the current study are not
experiencing low athletic identity or low self-esteem, they are experiencing elevated symptoms
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of depression, stress, and anxiety levels. The NCAA created the Sports Science Institute (SSI),
which provides educational resources on mental health, conducts research, and has a task force
that serves all NCAA athletic departments and athletes concerning mental health. The SSI cannot
do this work alone, nor can it reach all student-athletes. Universities must implement programs
focusing on mental health services and mental health assessments of their student-athletes at all
career levels. Redshirt student-athletes need to be regularly assessed for mental health symptoms
throughout their redshirt year and after.
Universities and athletic departments must focus on all aspects of student-athletes’ social,
academic, and athletic identities because they intersect, impacting their sports career. It is
important to note that there are college athletes that do not experience severe mental health
disorders. However, the current study of college athletes revealed that student-athletes are
experiencing a disruption of their mental health, which could negatively impact their sports
career, academic career, and non-sports lives. Establishing mental health programs within each
athletic department and policies that all coaches and sports teams would have to follow to ensure
their athletes are receiving the appropriate care concerning their mental health is essential for
their student-athletes success, performance, and functioning during their time at their institution.
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TABLES

Table 1: Individual Items for the Athletic Identity Measurement Scale (AIMS)
1. I consider myself an athlete.
2. I have many goals related to sports.
3. Most of my friends are athletes.
4. Sports are the most important part of my life.
5. I spend more time thinking about sports than anything else.
6. I need to participate in sports to feel good about myself.
7. Other people see me mainly as an athlete.
8. I feel bad about myself when I do poorly in sports.
9. Sports are the only important thing in my life.
10. I would be very depressed if I were injured and could not compete in sports.
Note: Martin et al. (1997). Social identity (Items 3,7), Self-identity (Items 1,2), Negative affectivity (Items 8, l0), and
Exclusivity (Items 4, 5, 9). The 10 AIMS questions were used in the survey as a matrix table for the respondents to
complete. The reponse options provided to the particpatns ranged from 1 to 7 with “Strongly disagree” as 1 and “Strongly
agree” as 7.
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Table 2: The Rosenberg Self-Esteem Scale
Question Prompt: Before continuing with the statements below, please revisit your thoughts
about your athletic identity. Answer each statement through the lens of your athletic identity.
1. I feel that I am a person of worth, at least on an equal plane with others.
2. I feel that I have a number of good qualities.
3. All in all, I am inclined to feel that I am a failure.
4. I am able to do things as well as most other people.
5. I feel I do not have much to be proud of.
6. I take a positive attitude towards myself.
7. On the whole, I am satisfied with myself.
8. I wish I could have more respect for myself.
9. I certainty feel useless at times.
10. At times I think I am no good at all.
Scores are calculated as follows:
For items 1, 2, 4, 6, and 7
Strongly agree = 3
Agree = 2
Disagree =1
Strongly disagree = 0

For items 3, 5, 8, 9, 10 (which are reversed in
valence)
Strongly agree = 0
Agree = 1
Disagree = 2
Strongly disagree = 3

Note: Delamater et al. (2015) and Rosenberg (1965). The 10 self-esteem questions were presented in the survey
as a matrix table for the respondents to complete. The response options were Strongly Agree, Agree, Disagree,
and Strongly Disagree.
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Table 3: The Depression Anxiety Stress Scales (DASS) 21 Short Version
Question Prompt: Please read each statement and circle a number 0, 1, 2 or 3 which indicates how much the statement applied to you over the past week.
There are no right or wrong answers. Do not spend too much time on any statement. Think of your athletic identity when answering the following
statements.
The rating scale is as follows:
(0) Did not apply to me at all
(1) Applied to me to some degree, or some of the time
(2) Applied to me to a considerable degree, or a good part of time
(3) Applied to me very much, or most of the time

1.
2.
3.
4.
5.

I found it hard to wind down
I was aware of dryness of my mouth
I couldn’t seem to experience any positive feelings
I experience breathing difficulty (e.g., excessively rapid breathing, breathlessness in the absence of physical exertion)
I found it difficult to work up the initiative to do things

Stress
Anxiety
Depression
Anxiety
Depression

6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.

I tended to over-react to situations
I experienced trembling (e.g., in the hands)
I felt that I was using a lot of nervous energy
I was worried about situations in which I might panic and make a fool of myself
I felt that I had nothing to look forward to
I found myself getting agitated
I found it difficult to relax
I felt downhearted and blue
I was intolerant of anything that kept me from getting on with what I was doing
I felt I was close to panic
I was unable to become enthusiastic about anything
I felt I wasn’t worth much as a person
I felt that I was rather touchy
I was aware of the action of my hearth in the absence of physical exertion (e.g., sense of heart rate increase, heart missing a beat)
I felt scared without any good reason
I felt that life was meaningless

Stress
Anxiety
Stress
Anxiety
Depression
Stress
Stress
Depression
Stress
Anxiety
Depression
Depression
Stress
Anxiety
Anxiety
Depression

Note: Lovibond, S.H. & Lovibond, P.F., 1995
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Table 4: DASS Extended Categorization and Cut-Off Scores for Normal to Severe
Symptoms of Anxiety, Depression, and Stress
Normal
Elevated Symptoms
Mild
Moderate to Severe
Symptoms
Moderate
Severe
Extremely Severe

Stress

Anxiety

Depression

0-10
(≥ 10)
11-18
(≥ 19)

0-6
(≥8)
7-9
(≥ 10)

0-9
(≥ 10)
10-12
(≥ 14)

19-62
27
34

10-14
15-19
20-24

13-20
21-27
28-42

Notes: The interpretation of the DASS scores cannot be classifying based on mild, moderate, severe because
there is no previous research on the average scores of the population being studied, student-athletes. Elevated
symptom cut-offs are derived from previous research from Drew and Matthews (2019). The cut-off points for
stress are determined by the researcher, by examining the determinations made by Drew and Matthews
(2019) and the extended categorizations.
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Table 5: Demographic Statistics for Current and Previous Redshirt Athletes, All Athletes, and Non-Redshirt Athletes
Current Redshirt
N
Percent
Demographic
Ethnicity
Yes, Hispanic, Latinx, or
Spanish origin
No
Prefer not to say
Total
Race
White
Black or African American
Asian
Native Hawaiian or other
Pacific Islander
More than one race
Prefer not to answer
Total
Gender
Women
Man
Transgender Man
Gender non-binary
Total
Age (in years)
Current Redshirt
Previous Redshirt
All Redshirt
Never Redshirt
All Athletes

Previous Redshirt
N
Percent

All Redshirt
N
Percent

Non-Redshirt
N
Percent

All Athletes
N
Percent

20

3

6%

5

10%

8

8%

12

4%

47
-50

94%
-100%

44
1
50

88%
2%
100%

91
1
100

91%
1%
100%

268
8
288

43
5
-1

86%
10%
-2%

41
4
---

82%
8%
---

84
9
-1

84%
9%
-1%

241
14
13
2

1
-50

2%
-100%

4
1
50

8%
2%
100%

5
1
100

5%
1%
100%

16
3
289

5%
1%
100%

21
4
389

40
10
--50
N
50
50
100
289
389

80%
20%
--100%
Median
19
21
21
20
20

37
13
--50
Min
18
19
28
18
18

74%
26%
--100%
Max
25
24
25
25
25

77
23
--100
SD
1.66
1.23
1.64
1.50
1.55

77%
23%
--100%

235
49
1
4
289

81%
17%
0.35%
1%
100%

312
72
1
4
389

80%
18%
0.26%
1%
100

------

------

------

------

93%
2%
100%
83%
4%
4%
0.70%

------

359
9
388
325
23
13
3

5.15%
92%
2%
100%
83%
5%
3%
.77%
5%
1%
100

Notes: Sample size varies across variables due to missing observations. There are no responses for certain variables. The symbols “—” indicate there were no
responses from participants.
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Table 6: Sports Related Statistics for Current and Previous Redshirt Athletes, All Athletes, and Never Redshirted Athletes
Current Redshirt
N
Percent

Past Redshirt
N
Percent

N

All Redshirt
Percent

Non-Redshirt
N
Percent

N

All Athletes
Percent

Sport
Basketball
Baseball
Tennis
Swimming and Diving
Track and Field
Golf
Softball
Volleyball (either indoor
or beach)
Football
Lacrosse
Wrestling
Gymnastics
Soccer
Rowing
Equestrian
Water polo
Rifle/Shooting/Pistol
Hockey (either ice or
field)
Fencing
Cross Country & Track
and Field
More than one
Total
Scholarship
Yes, partial scholarship
Yes, full scholarship

2
1
1
1
3
1
1
4

4%
2%
2%
2%
6%
2%
2%
8%

2
3
-3
9
1
5
--

4%
6%
-6%
18%
2%
10%
--

4
4
1
4
12
2
6
4

4%
4%
1%
4%
12%
2%
6%
4%

7
1
2
61
20
11
8
19

2%
0.35%
0.69%
21%
6%
3%
2%
6%

11
5
3
65
32
13
14
23

2%
1%
0.77%
16%
8%
3%
3%
5%

4
1
2
-7
3
1
2
-1

8%
2%
4%
-14%
6%
2%
4%
-2%

2
---1
4
3
-1
--

4%
---2%
8%
6%
-2%
--

6
1
2
-8
7
4
2
1
1

6%
1%
2%
-8%
7%
4%
2%
1%
1%

4
6
1
13
25
75
9
2
4
7

1%
2%
0%
4.%
8%
25%
3%
0.69%
1%
2%

10
7
3
13
33
82
13
4
5

2%
1%
0.77%
3%
8%
21%
3%
1%
1%

8

2%

1
14

2%
28%

1
15

2%
30%

2
29

2%
29%

2
11

0.69%
3%

4

1%

40

10%

-50

-100%

-50

-100%

-100

-100%

1
289

0.35%
100%

1
389

0%
100

17
15

34%
30%

24
13

48%
26%

41
28

41%
28%

135
79

46%
27%

176
107

45%
27%
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No
Total
Conference
Mountain West (MW)
Big 12
Southeastern Conference
(SEC)
Intercollegiate Rowing
Association (IRA)
Golden Coast
Conference (GCC)
Mid-American
Conference (MAC)
Athletic American
Conference (ACC)
Western Collegiate
Hockey Association
(WCHA)
Big 10
No Response
Total
Academic Year
Freshman
Sophomore
Junior
Senior
Fifth Year Senior
Total

18
50

36%
100%

13
50

26%
100%

31
100

31%
100%

75
289

27%
100%

106
389

27%
100%

6
7
8

12%
14%
16%

4
11
12

8%
22%
24%

10
18
20

10%
18%
20%

29
43
52

10.%
14%
17%

39
61
72

10%
15%
18%

--

--

1

2%

1

1%

3

1%

4

1%

2

4%

--

--

2

2%

2

0.69%

4

1%

--

--

--

--

--

--

2

0.69%

2

0.51%

--

--

--

--

--

--

8

2.%

8

2%

--

--

--

--

--

--

1

0.35%

1

0.26%

21
6
50

42%
12%
100%

22
-50

44%
-100%

43
6
100

43%
6%
100%

128
21
289

44%
7%
100%

171
27
389

43%
6%
100%

25
8
4
10
3

50%
16%
8%
20%
6%

2
8
13
15
12

4%
16%
26%
30%
24%

27
16
17
25
15

27%
16%
17%
25%
15%

91
67
58
53
20

31%
23%
20%
18%
6%

118
83
75
78
35

30%
21%
19%
20%
9%

50

100%

50

100%

100

100%

289

100%

Notes: Sample size varies across variables due to missing observations. There are no responses for certain variables. The symbols “—” indicate there were no
responses from participants.

60

STUDENT-ATHLETE’S ATHLETIC IDENTITY
Table 7: Reason for Redshirt Season for Current, Previous and All Redshirt Athletes
Current Redshirt
N
Percent
Reason for Redshirt
Medical
Coach
suggested/decision
Skill improvement
needed
Academic ineligibility
COVID
Transfer
Other (Olympic,
Worlds)
More than one
Preferer not to say
Total

20
14
10
-1
-1
-3
50

Past Redshirt
N
Percent

All Redshirt
N
Percent

40%
28%

25
9

50%
18%

45
23

45%
23%

20%

7

14%

17

17%

-2%
-2%

-4
1
3

-8%
2%
6%

-5
1
4

-5%
1%
4%

-6%
100%

1
-50

2%
--

2
3
100

2%
3%
100%

100%

Notes: Sample size varies across variables due to missing observations There are no responses for certain
variables. The symbols “—” indicate there were no responses from participants.
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Table 8: Mental Health, Self-Esteem, and Athletic Identity Assessments for Current and Previous
Redshirt Athletes, All Athletes, and Never Redshirted Athletes
Mean
Previous Redshirt Athletes
Rosenberg Self-Esteem Scale
DASS - Stress
DASS - Depression
DASS - Anxiety
AIMS
Current Redshirt Athletes
Rosenberg Self-Esteem Scale
DASS - Stress
DASS - Depression
DASS - Anxiety
AIMS
Non-Redshirt Athletes
Rosenberg Self-Esteem Scale
DASS Stress
DASS Depression
DASS Anxiety
AIMS
All Redshirt Athletes
Rosenberg Self-Esteem Scale
DASS - Stress
DASS - Depression
DASS - Anxiety
AIMS
All Athletes
Rosenberg Self-Esteem Scale
DASS - Stress
DASS - Depression
DASS - Anxiety
AIMS

Median

Standard Deviation

N

15.6
13.2
9.84
7.32
50.38

16
11
8
5
51

1.81
8.50
9.83
7.70
9.21

50
50
50
50
50

15.64
15.2
10.00
8.91
51.62

16
14
8
8
50.5

1.73
8.41
9.00
5.72
9.82

50
50
50
50
50

15.77
13.06
9.16
8.42
50.98

16
12
6
6
51

1.80

289

8.48
9.42
7.97
8.79

289
289
289
289

15.62
14.2
9.9
8.12
51

16
14
8
6
51

1.76
8.47
9.37
6.77
9.40

100
100
100
100
100

15.73
13.35
9.35
8.34
50.98

16
12
6
6
51

1.79
8.48
9.40
7.68
8.96

389
389
289
389
389
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Table 9: t-Test Results of Differences between Current and Previous Redshirt Groups on
Dependent Variables
Means
Current Redshirt
51.62
15.64
15.20
8.92
9.96

Athletic Identity
Self-Esteem
Stress
Anxiety
Depression
Note: Test of significance are two-tailed; *p<.05, **p<.01
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t*
Previous Redshirt
50.38
15.60
13.20
7.32
9.84

-0.65
-0.11
-1.18
-1.18
-0.063
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Table 10: OLS Regression Results for the Effect of Demographic Characteristics of Student-Athletes
and Their Redshirt Status on Athletic Identity, Self Esteem and Psychological Symptoms
Dependent Variable

Model 1
AIMS

Model 2
Self-Esteem

Model 3
Stress

Model 4
Anxiety

Model 5
Depression

Redshirt Athlete (=1)

.700
(.954)

-.223
(.203)

2.28*
(.955)

.791
(.729)

.954
(.816)

Gender (Man=1)

-1.12
(1.03)

-.053
(.238)

-3.47**
(.927)

-2.21*
(.751)

-.895
(.781)

Ethnicity (Hispanic=1)

-2.24
(2.45)

-.994*
(.371)

-.125
(1.71)

.179
(1.59)

2.00
(1.49)

Race (White=1)

-.439
(1.17)

-.012
(.290)

1.12
(1.14)

.903
(1.03)

.636
(.887)

Age

.074
(.281)

.164*
(.057)

-.492
(.252)

-.687**
(.203)

-.656*
(.224)

12.59**
(1.17)

21.99**
(5.07)

20.96**
(4.11)

19.62**
(4.53)

366

369

368

366

342

-.005

.027

.041

.037

.020

Independent
Variables

Intercept
Summary Statistics
N
Adjusted R2

50.58**
(5.66)

Note: Test of significance are two-tailed; *p<.05, **p<.01. Unstandardized coefficients with robust standard errors in
parentheses.
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Table 11: OLS Regression Results for the Effect of Demographic Characteristics Current and Previous
Redshirt Student-Athletes Athletic Identity, Self Esteem and Psychological Symptoms
Dependent Variable

Model 1
AIMS

Model 2
Self-Esteem

Model 3
Stress

Model 4
Anxiety

Model 5
Depression

3.27
(1.84)

.422
(.474)

.675
(2.02)

1.47
(1.38)

.223
(.403)

Reason Redshirt – Coach

2.25
(1.85)

-.258
(.463)

2.27
(2.11)

.965
(1.47)

.203
(.403)

Reason Redshirt – Skill
Improvement

-1.79
(2.22)

-.710
(.554)

3.18
(2.61)

.584
(1.83)

.006
(.524)

Reason Redshirt- Other

2.37
(2.89)

.399
(.509)

-2.05
(2.75)

.964
(1.58)

-.422
(.518)

Gender (Man=1)

-2.50
(1.94)

-.295
(.463)

-4.32*
(1.99)

-2.20
(1.35)

-.048
(.36)

Ethnicity (Hispanic=1)

-6.42*
(2.87)

-1.05
(.608)

2.16
(2.11)

.773
(1.57)

1.18*
(.473)

Race (White=1)

-3.51
(1.86)

-.660
(.548)

3.22
(2.06)

3.25*
(1.48)

.926*
(.449)

.322
(.168)

-.933
(.697)

-.321
(,451)

-.073
(.129)

9.47
(10.29)

9.92*
(3.57)

28.60*
(14.22)

9.06
(9.00)

3.21
(2.78)

94
.135

99
.020

99
.082

96
.048

94
.011

Independent Variables
Current Redshirt Athlete
(=1)
Redshirt Reasonv

Control Variables

Age
Intercept
Summary Statistics
N
Adjusted R2

2.05*
(.502)

Note: Unstandardized coefficients with robust standard errors in parentheses.. All p-values are for two-tailed tests: *p<.05,
**p<.01, *** a Reference group is Medical Redshirt Reason
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Table 12: Significant Predictor Variables that Impact a Redshirt Student-Athletes Redshirt Experience
Predictor Variables
Outcome
Variables
Athletic
Identity

Redshirt
Status

Gender

Race

Ethnicity

Age

Redshirt
Reason

X

X

X

X

Y

X

Self-Esteem

X

X

X

Y

X

X

Stress

X

Y

X

X

X

X

Anxiety

X

X

Y

X

X

X

Depression

X

X

Y

Y

X

X

Note: The “X” symbols represents that there is no statistically significant evidence the predictor variable influences that
outcome variable. The “Y” symbols represents that there is statistically significant evidence the predictor variable
influences that outcome variable. The predictor variables are explained as follows: redshirt status is representation of
current and previous redshirts; gender is men and women redshirts; race is White and Nonwhite redshirt athletes; ethnicity
is Hispanic and non-Hispanic; age is continuous; redshirt reason encompasses medical, coach suggested/decision, skill
improvement needed, and other (i.e., academic ineligibility, prefer not to say, and other).
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APPENDICES
Appendix A: Demographic and Sports Information Survey Questions
Question
Eligibility Check
What is your age?
Redshirt Related Information
Are you a current redshirt student-athlete?
At any point in your collegiate career, have you been
on a redshirt leave season?
Why were you placed on a redshirt leave?

Sports Related Information
What collegiate sport(s) do you play? (Select all that
apply)

What Athletic Conference do you play for?
Do you receive scholarship for your sport?
Demographic Information
What gender do you identify as?

Response Options
Fill in the blank.
Yes
No
Yes
No
Medical
Coach suggested/decision
Skill improvement needed
Academic ineligibility
Prefer not to say
Other. Please Specify.
Baseball
Tennis
Swimming and Diving
Cross Country
Track and Field
Golf
Softball
Volleyball (either indoor or beach)
Football
Lacrosse
Wrestling
Gymnastics
Soccer
Another sport not listed (please
specify)_______________
Fill in the blank.
Yes, partial scholarship
Yes, full scholarship
No
Woman
Man
Transgender Man
Transgender Woman
Gender non-conforming
Gender non-binary
Another gender identity (please specify)
Prefer not to answer
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Are you Hispanic, Latinx, or Spanish origin?
What is your race?

What is your current academic classification?

Money Incentive
Please insert your university email address tin order to
be added into the drawing for a $20 Amazon gift card.

Yes
No
Prefer not to answer
White
Black or African American
American Indian or Alaska Native
Asian
Native Hawaiian or other Pacific Islander
Some Other Race
More than one race
Prefer not to answer
Freshman
Sophomore
Junior
Senior
Fifth Year Senior
Email ________________________

Note: For the age question, if the responded recorded the age 17 years old or younger, the survey ends immediate. If the
respondent answered “yes” to the question “Are you a current redshirt student-athlete?” they were automatically sent to the
redshirt reason question. If the participant answer “no” to the following question “At any point in your collegiate career,
have you been on a redshirt leave season?” they were automatically directed to the sport specific question. For the money
incentive question, a link was created to a separate survey at the end of the web survey where the only question is their email
address. That way, the email (identifying information) is stored separately from the survey responses. This is better for data
protection.
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Appendix B: Email to Athletic Departments
Dear XXX,
I am writing to request the participation of the student-athletes at Auburn in a web survey. Our
research builds on the recent NCAA Student-Athlete Well-Being Study
(https://www.ncaa.org/sports/2020/5/22/ncaa-student-athlete-well-being-study.aspx).
Specifically, we are interested in how a student-athlete’s athletic identity is connected to and
affects their overall well-being. For some college athletes, the most significant part of their self is
their athletic identity; therefore, understanding how that identity affects the experiences of
intercollegiate student-athletes is vital.
The survey we would like to administer to your student-athletes is attached for your review. You
may also review the survey online via this
link: https://wvu.qualtrics.com/jfe/form/SV_a9Ocyl72XCA20Zw.The identity of your studentathletes will be kept anonymous, and their responses will remain confidential. They will not be
asked any information that can lead back to their identity as a participant. To incentivize
participation, all student-athletes who complete the survey will be entered into a drawing to win
one of ten $20 gift cards. Prior to dissemination, this project will be approved by the Institutional
Review Board at West Virginia University.
I hope you will allow the web survey to be administered to student-athletes. We will work with
you and your athletic department to find the best way to disseminate the survey to your studentathletes so that your department policies are followed and your student-athletes’ identities remain
protected. If you would like more information about this project, please do not hesitate to contact
me through the email provided below. Leah Oldham, the graduate student on the project, would
also be glad to present the purpose of this project and the previous research that has guided this
study (lco00002@mix.wvu.edu).
We look forward to working with the staff and student-athletes at Auburn. If you are not the
appropriate person to contact about participation in our research, please do not hesitate to
forward this email to the appropriate contact or email me their information so that I can reach out
directly. Thank you very much for your time.
Sincerely,
Lisa M. Dilks, Ph.D.
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Appendix C: Email to Student-Athletes Directly
Dear XXX Student-Athlete,
You are invited to participate in a survey on intercollegiate student-athletic identity. This
research project is being conducted by Leah Oldham in the Department of Sociology and
Anthropology at West Virginia University under the supervision of Dr. Lisa Dilks, an Associate
Professor in the Department of Anthropology and Sociology.
If you decide to participate, you will be asked to complete a web-survey about athletic identity
that will take approximately 15 minutes to complete. When you complete the survey, you will
be entered in a drawing to win one of ten $20 gift cards.
Your involvement in this project will be kept as confidential as legally possible. Your
participation is completely voluntary. You must be 18 years or older to participate. Your identity
will be kept anonymous, and you will not be asked any information that should lead back to your
identity as a participant. You may skip any question that you do not wish to answer, and you may
discontinue at any time. WVU Institutional Review Board approval of this project is on file.
Should you have any questions, please feel free to contact Dr. Lisa Dilks at
Lisa.Dilks@mail.wvu.edu and Leah Oldham at lco00002@mix.wvu.edu. Additionally, you can
contact the WVU Office of Human Research Protections at 304-293-7073.
Sincerely,
Dr. Lisa Dilks and Leah Oldham
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Appendix D: Welcome Message
Dear Participant,
Thank you for your interest in this survey. The goal of this survey is to assess intercollegiate
student-athlete athletic identity. This project is being conducted by Leah Oldham in the
Department of Sociology and Anthropology at West Virginia University under the supervision of
Dr. Lisa Dilks, an Associate Professor in the Department of Anthropology and Sociology, to
fulfill requirements for a Master's degree in Sociology.
If you decide to participate, you will be asked to complete a web-survey about athletic identity
that will take approximately 15 minutes to complete. When you complete the survey, you will be
entered in a drawing to win one of ten $20 gift cards.
Your involvement in this project will be kept as confidential as legally possible. Your
participation is completely voluntary. You must be 18 years or older to participate. Your identity
will be kept anonymous, and you will not be asked any information that should lead back to your
identity as a participant. You may skip any question that you do not wish to answer, and you may
discontinue at any time. WVU Institutional Review Board approval of this project is on file.
We hope that you will participate in this research project. Thank you very much for your time.
Should you have any questions about this consent form or the research project, please feel free to
contact Dr. Lisa Dilks at Lisa.Dilks@mail.wvu.edu and Leah Oldham at
lco00002@mix.wvu.edu. Additionally, you can contact the WVU Office of Human Research
Protections at 304-293-7073.
We hope that you will participate in this research project, as it could help us better understand
the experiences of NCAA Division 1 intercollegiate student-athletes. Thank you for your time
and consideration.
Sincerely,
Dr. Lisa Dilks and Leah Oldham

71

